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For which ESSA programs 
will your LEA apply? 
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TITLE I, PART A 
Improving Basic Programs Operated by  
State and Local Educational Agencies 

TITLE I, PART D 
Prevention and Intervention Programs for 
Children and Youth Who Are Neglected, 
Delinquent, or At-Risk 

TITLE II, PART A 
Supporting Effective Instruction 

TITLE III, PART A 
Language Instruction for English Learners  
and Immigrant Students 

TITLE IV, PART A 
Student Support and Academic  
Enrichment Grants 
 

(NOTE: This list only includes ESSA 
programs with LEA plan requirements; 
not all ESSA programs.)  

Title I, Part A 

Title II, Part A 

Title III Part A 

Title IV, Part A 

In the following pages, ONLY complete the sections for the corresponding programs. 
 



 

 

Instructions 
The LCAP Federal Addendum is meant to 
supplement the LCAP to ensure that eligible 
LEAs have the opportunity to meet the Local 
Educational Agency (LEA) Plan provisions of 
the ESSA.  

The LCAP Federal Addendum Template 
must be completed and submitted to the 
California Department of Education (CDE) 
to apply for ESSA funding. LEAs are 
encouraged to review the LCAP Federal 
Addendum annually with their LCAP, as 
ESSA funding should be considered in 
yearly strategic planning.  

The LEA must address the Strategy and 
Alignment prompts provided on the 
following page.  

Each provision for each program must be 
addressed, unless the provision is not 
applicable to the LEA.  

In addressing these provisions, LEAs must 
provide a narrative that addresses the 
provision within the LCAP Federal 
Addendum Template.  

Under State Priority Alignment, state priority 
numbers are provided to demonstrate where 
an ESSA provision aligns with state 
priorities. This is meant to assist LEAs in 
determining where ESSA provisions may 
already be addressed in the LEA’s LCAP, as 
it demonstrates the LEA’s efforts to support 
the state priorities. 

The CDE emphasizes that the LCAP 
Federal Addendum should not drive 
LCAP development. ESSA funds are 
supplemental to state funds, just as the 
LCAP Federal Addendum supplements your 
LCAP. LEAs are encouraged to integrate 
their ESSA funds into their LCAP 
development as much as possible to 
promote strategic planning of all resources; 

however, this is not a requirement. In 
reviewing the LCAP Federal Addendum, 
staff will evaluate the LEA’s responses to the 
ESSA plan provisions. There is no standard 
length for the responses. LEAs will be asked 
to clarify insufficient responses during the 
review process.



 

California’s ESSA State Plan significantly shifts the state’s approach to the utilization of federal 
resources in support of underserved student groups. This LCAP Federal Addendum provides LEAs 
with the opportunity to document their approach to maximizing the impact of federal investments in 
support of underserved students. 

The implementation of ESSA in California presents an opportunity for LEAs to innovate with their 
federally-funded programs and align them with the priority goals they are realizing under the state’s 
Local Control Funding Formula (LCFF).  

LCFF provides LEAs flexibility to design programs and provide services that meet the needs of 
students in order to achieve readiness for college, career, and lifelong learning. The LCAP planning 
process supports continuous cycles of action, reflection, and improvement.  

Please respond to the prompts below, and in the pages that follow, to describe the LEA’s plan for 
making the best use of federal ESEA resources in alignment with other federal, state, and local 
programs as described in the LEA’s LCAP. 

Strategy  

Explain the LEA’s strategy for using federal funds to supplement and enhance local priorities or 
initiatives funded with state funds, as reflected in the LEA’s LCAP. This shall include describing the 
rationale/evidence for the selected use(s) of federal funds within the context of the LEA’s broader 
strategy reflected in the LCAP. 

GUSD is home to approximately 26,000 students from a wide range of ethnic, cultural and socio-
economic backgrounds and speak more than 52 languages.  Of the total student population, 23% are 
identified as English Learners, 54.8% are identified as Socio-Economically Disadvantaged and 10.6% 
are identified as Students with Special Needs. GUSD utilizes federal funds to supplement state and 
local budgets to increase and improve services and programs aimed at English Learners, Foster and 
Homeless Youth, and Socio-Economically Disadvantaged students to assist them in achieving 
mastery of state academic standards. These funds are utilized to provide additional opportunities, 
increase and improve services directly aligned to the District’s LCAP goals, actions and services to 
assist students master state standards. 

Title I, Title II and Title III funds are prioritized in alignment to GUSD’s LCAP priorities; Maximizing 
Student Achievement, Create a Culture of Learning and Increase Engagement. These funds are used 
to assist students and schools in increasing and improving the District’s overall instructional program, 
professional development opportunities, and student and family engagement. Programs and services 
include but are not limited to: providing intervention programs, supplemental materials and supplies, 
providing English learner materials and supporting software, additional ELD courses, Teacher 
Specialists, Director of Teaching and Learning to provide professional development opportunities 
(parents, teachers, administrators) and educational assistants to support all students with specific 
focus on English learners and students at risk of failing. Targeted professional development 
opportunities are also provided for administrators, teachers, educational assistance and parents. 
Instructional best practices, curriculum and assessments, programs and pathways are shared and 
reviewed with parents at School Site Council, English Learner Advisory and District English Learner 
Advisory Committees for input and shared decision-making through continuous analysis of student 
outcome data.  



 

Additional funding sources such as College and Career Readiness Grant, Low Performing Student 
Block Grant, and Refugee Student Impact funds provide additional opportunities to support progress 
and attainment of identified LCAP goals, strategies and actions.  

ESSA funding through the Comprehensive Support and Improvement Accountability category, 
provide additional support and opportunities to expand on programs and services intended to close 
achievement gaps, increase graduation rates and promote a college and or career going culture.  

Alignment 

Describe the efforts that the LEA will take to align use of federal funds with activities funded by state 
and local funds and, as applicable, across different federal grant programs. 

GUSD continues to align federal funds with activities and programs funded by state and local funds to 
provide rigorous, relevant and academically appropriate instruction, programs and opportunities 
ensure access and opportunity for all students.  Programs and services funded through LCFF monies 
(Base, Supplemental and Concentration) are supplemented using federal funds to provide 
opportunities beyond the core for traditionally underserved students to best support and personalize 
learning environments, instructional program that best meet their academic and social emotional 
needs, close existing achievement gaps to best prepare GUSD students for college and or career. 

Federal grant programs and other related grants support and are aimed at increasing and or 
improving goals, actions and services for unduplicated student groups and are directly aligned to 
state, district Board and LCAP priorities. 

 

 



 

ESSA Provisions Addressed Within the LCAP 

Within the LCAP an LEA is required to describe its goals, and the specific actions to achieve those 
goals, for each of the LCFF state priorities. In an approvable LCAP it will be apparent from the 
descriptions of the goals, actions, and services how an LEA is acting to address the following ESSA 
provisions through the aligned LCFF state priorities and/or the state accountability system. 

TITLE I, PART A 

Monitoring Student Progress Towards Meeting Challenging State Academic 
Standards 

ESSA SECTION STATE PRIORITY ALIGNMENT 
1112(b)(1) (A–D) 1, 2, 4, 7, 8 (as applicable) 

Describe how the LEA will monitor students’ progress in meeting the challenging state 
academic standards by:     

(A) developing and implementing a well-rounded program of instruction to meet the 
academic needs of all students; 

(B) identifying students who may be at risk for academic failure; 

(C) providing additional educational assistance to individual students the LEA or school 
determines need help in meeting the challenging State academic standards; and 

(D) identifying and implementing instructional and other strategies intended to strengthen 
academic programs and improve school conditions for student learning. 

Overuse in Discipline Practices that Remove Students from the Classroom 

ESSA SECTION STATE PRIORITY ALIGNMENT
1112(b)(11) 6 (as applicable) 

Describe how the LEA will support efforts to reduce the overuse of discipline practices that 
remove students from the classroom, which may include identifying and supporting schools with 
high rates of discipline, disaggregated by each of the student groups, as defined in Section 
1111(c)(2). 

Career Technical and Work-based Opportunities 

ESSA SECTION STATE PRIORITY ALIGNMENT 
1112(b)(12)(A–B) 2, 4, 7 (as applicable) 

If determined appropriate by the LEA, describe how such agency will support programs that 
coordinate and integrate: 

(A) academic and career and technical education content through coordinated instructional 
strategies, that may incorporate experiential learning opportunities and promote skills 
attainment important to in-demand occupations or industries in the State; and 

(B) work-based learning opportunities that provide students in-depth interaction with industry 
professionals and, if appropriate, academic credit. 



 

TITLE II, PART A    

Title II, Part A Activities 

ESSA SECTION STATE PRIORITY ALIGNMENT 
2102(b)(2)(A) 1, 2, 4 (as applicable) 

Provide a description of the activities to be carried out by the LEA under this Section and how 
these activities will be aligned with challenging State academic standards. 

TITLE III, PART A�

Parent, Family, and Community Engagement 

ESSA SECTION STATE PRIORITY ALIGNMENT 
3116(b)(3) 3, 6 (as applicable) 

Describe how the eligible entity will promote parent, family, and community engagement in the 
education of English learners. 

ESSA Provisions Addressed in the Consolidated Application 
and Reporting System 

An LEA addresses the following ESSA provision as part of completing annual reporting through the 
Consolidated Application and Reporting System (CARS). 

TITLE I, PART A 

Poverty Criteria 

ESSA SECTION(S) STATE PRIORITY ALIGNMENT 

1112(b)(4) N/A  

Describe the poverty criteria that will be used to select school attendance areas under Section 
1113. 

 



 

ESSA Provisions Not Addressed in the LCAP 

For the majority of LEAs the ESSA provisions on the following pages do not align with state priorities. 
Each provision for each program provided on the following pages must be addressed, unless 
the provision is not applicable to the LEA. In addressing these provisions, LEAs must provide a 
narrative that addresses the provision within this addendum.  

As previously stated, the CDE emphasizes that the LCAP Federal Addendum should not drive LCAP 
development. ESSA funds are supplemental to state funds, just as the LCAP Federal Addendum 
supplements your LCAP. LEAs are encouraged to integrate their ESSA funds into their LCAP 
development as much as possible to promote strategic planning of all resources; however, this is not 
a requirement. In reviewing the LCAP Federal Addendum, staff will evaluate the LEA’s responses to 
the ESSA plan provisions. There is no standard length for the responses. LEAs will be asked to clarify 
insufficient responses during the review process. 

TITLE I, PART A 

Educator Equity 
ESSA SECTION 1112(b)(2) 

Describe how the LEA will identify and address, as required under State plans as described in 
Section 1111(g)(1)(B), any disparities that result in low-income students and minority students being 
taught at higher rates than other students by ineffective, inexperienced, or out-of-field teachers. [(N/A 
if your LEA is a charter school or COE, or your district’s educator equity data does not demonstrate 
disparities)] 

THIS ESSA PROVISION IS ADDRESSED BELOW: -  

GUSD will continue to execute rigorous hiring methods and procedures to ensure the recruitment and 
hiring of effective and appropriately credentialed teachers. GUSD is committed to having every 
classroom staffed with a fully credentialed and appropriately assigned teacher to ensure that every 
teacher at every school meets applicable State certification and licensure requirements, including any 
requirements for certification obtained through alternative routes to certification, as defined by ESSA.  

Currently, 98.38% of GUSD teachers are fully credentialed, 97.96% possess the appropriate EL 
authorization and 99.92% are appropriately assigned. GUSD is very proud of these percentages and 
intends to continue current hiring and recruitment practices to maintain and increase the number of 
appropriately assigned, EL authorized and appropriately assigned teachers to best provide equity and 
access for all students, particularly for specific student groups (English learners, Homeless and 
Foster Youth, and Low Income students). Human Resources ensures hiring fully credentialed 
teachers for all schools, regardless of student socio-economic or minority status. Years of service 
credit provided to new hires is outlines in the Collective Bargaining Agreement with the Glendale 
Teachers Association members (up to 11 years of verified experience). Hiring decisions are not 
based on placing teachers with less than 2 years of experience at Title I schools or schools with 
larger low socio-economic student groups. Hiring practices are guided by enrollment projections, 
retirements and leaves of absences which are consistent among all District schools. General 
Education or Special Education Limited Assignments Permits are only considered when recruiting 
efforts have not resulted in fully credentialed candidates due to hard to fill positions such as Foreign 
Language Academy classes and or special education positions. Teachers with Limited Alignment 
Permits are monitored closely for adequate progress towards obtaining their credentials. Support is 



 

provided through site administration feedback, Professional Development (District and site) and the 
induction program. GUSD’s Human Resources Department routinely monitors employee 
credentialing, supports teachers through the credentialing process and supports school 
administrators to best ensure fully credentialed, EL authorized and appropriately assigned teachers 
for ALL students and classrooms.  

Parents of students who attend a Title I school are informed of the right to request and receive 
information on the professional qualifications of students’ classroom teacher. Additionally, parents are 
informed of their right to request information on the professional qualifications of educational 
assistants who may provide support for classroom instruction. Parents are informed annually of these 
rights via the GUSD’s Annual Parent/Student Handbook, and the District Website. 

 

Parent and Family Engagement  
ESSA SECTIONS 1112(b)(3) and 1112(b)(7) 

Describe how the LEA will carry out its responsibility under Section 1111(d).  

Describe the strategy the LEA will use to implement effective parent and family engagement under 
Section 1116. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

GUSD’s LCAP, Road Map to Success third priority is Increase Engagement. This priority is a critical 
component of the District’s LCAP and serves to include all stakeholders, students, parents, teachers, 
support staff, administrators, and community members. The intent of this priority for GUSD is to a) 
cultivate a positive environment and opportunities for students to connect with their school and 
community and b) engage families and community to support student learning. 

Federal funds are utilized to provide a variety of strategies to implement and increase effective parent 
and family engagement. Various site and district committees such as School Site Council and English 
Language Advisory Committees, Local Control Accountability Plan Stakeholder and District English 
Language Advisory Committee Meetings, and the Superintendent’s Parent Advisory Meeting promote 
parent and family participation and engagement.  

Effective parent and family engagement is continuously promoted through various streams of 
continuous communication including GUSD Thursday Folders, Website and mobile App, emails, 
automated phone-blasts, live streaming various meetings, annual parent/student/staff surveys, 
PeachJar Communications (electronic flyers), and school/parent compact. To promote parent and 
family engagement and empower parents GUSD provides parent academies and professional 
development (Parent Academies and Professional Conferences, CABE), and parent classes aimed at 
English Learners and Immigrant students such as CABE Project Inspire and Parent Chat Groups. 
Each year in the spring, all school sites engage their School Site Councils and District English 
Learner Advisory Committees in the joint review and proposed recommendations of the Parent and 
Family Engagement Policy. Title I requirements, if applicable, are also reviewed and discussed, The 
Parent and Family Engagement Policy is updated and or revised and made available at the school 
sites and school websites. 



 

Additionally, Title I schools seek parent and family input and decision-making practices regarding site, 
programs, services, activities, and state and federal budgets. Each Title I school utilizes 1% of all Title 
I funding, at minimum, for parent and family engagement. Each Title I school holds a Title I Annual 
Parent Meeting to inform parents and families of Title I funding, purpose and regulations for their 
school site. This collaboration is reflected in the joint development of the site’s School Plan for 
Student Achievement. Site School Site Councils work with site administration to collaboratively 
develop and evaluate school level parent involvement policies and the School Plan for Student 
Achievement. Additionally, site administrative teams work closely and collaboratively with School Site 
Council Committee (SSC) and English Learner Advisory Committee (ELAC) members to gather input 
and collectively design and develop goals, strategies and actions aimed at addressing achievement 
gaps and gaps in overall school performance as measured by Comprehensive Support and 
Improvement (CSI) and Additional Targeted Support and Improvement (ATSI) identification. For the 
2018-19 school year, only one school, alternative high school, was identified as CSI eligible and two 
elementary schools were identified as ATSI eligible. Each of the plans jointly developed with SSC and 
ELAC were included in the school’s School Plan for Student Achievement. 

GUSD supports parent and family engagement by offering PTA’s School Smarts Parent Engagement 
Programs that serve as a model for creating meaningful and diverse parent involvement at the school 
level. School Smarts is a research-based 7 session program aimed at fostering parent engagement at 
schools, developing future parent leaders and encouraging parent to advocate for a complete 
education that includes the arts. In 2018-19, School Smarts was successfully implemented at 4 
elementary school sites. Lastly, GUSD supports parent and family engagement by providing oral and 
written communications in multiple languages to capture and involve parents and families from 
diverse backgrounds.  

Schoolwide Programs, Targeted Support Programs, and Programs for Neglected 
or Delinquent Children  
ESSA SECTIONS 1112(b)(5) and 1112(b)(9) 

Describe, in general, the nature of the programs to be conducted by the LEA’s schools under sections 
1114 and 1115 and, where appropriate, educational services outside such schools for children living 
in local institutions for neglected or delinquent children, and for neglected and delinquent children in 
community day school programs. 

Describe how teachers and school leaders, in consultation with parents, administrators, 
paraprofessionals, and specialized instructional support personnel, in schools operating a targeted 
assistance school program under Section 1115, will identify the eligible children most in need of 
services under this part. 

GUSD currently has seventeen schools operating as Title I School Wide Program 10 elementary 
schools, 3 middle schools, 3 high schools and 1 alternative high school. Two GUSD schools are 
operating as Targeted Assistance Programs, College View and Jewel City. College View and Jewel 
City were identified as Targeted Assistance based on Free and Reduced ranking. There is a Title I 
school (waiver) ranking lower (35.60). 

Each Title I school utilizes Federal funds to supplement the school’s core curriculum, programs and 
services in efforts to close existing achievement gaps. Supplemental services and programs include 
but are not limited to: a) before and after-school interventions, intervention coaches/teachers, multi-
tiered systems of support (MTSS) for ELA and Math, supplemental materials and supplies, additional 
educational opportunities to promote mastery of standards, professional development coordinator, 
Multi-media technician to promote digital literacy, purchase of technology, professional conferences 



 

to build capacity and teacher knowledge, release days for teacher collaboration, data analysis and 
professional learning communities, supplemental instructional programs and materials and various 
District initiatives and parent engagement academies and training. Use of Federally-funded services 
described above, provide additional support needed for student at-risk of not meeting state standards. 

GUSD identifies students at-risk of not meeting State standards through on-going data analysis and 
review via professional learning communities (PLCs). Through this process, guaranteed and viable 
curriculum (GVC) is identified, taught and assessed using common formative assessments (CFAs) to 
determine student progress and provide intervention as needed. 

Areas of strength and needed growth are outlined in each site’s School Plan for Student Achievement 
(SPSA). In collaboration with parents/guardians through School Site Council (SSC) and English 
Language Advisory Committee (ELAC), each school site annually reviews and updates their SPSA 
based on student outcome data and attainment of set goals. Based on most recent data, collaborative 
analysis and review is conducted and actionable next steps are formulated in effort to drive future 
instruction, promote parent and family participation and engagement and promote attainment of set 
goals. Federal allocations are utilized to best support these programs, services and activities. 

In addition, Federal allocations are used to provide teacher specialists and educational assistants at 
both the elementary and secondary school sites to monitor and support student learning and develop 
data driven intervention opportunities specifically designed for English learner students identified of 
being at-risk of failing. 

 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

Homeless Children and Youth Services 
ESSA SECTION 1112(b)(6)  

Describe the services the LEA will provide homeless children and youths, including services provided 
with funds reserved under Section 1113(c)(3)(A), to support the enrollment, attendance, and success 
of homeless children and youths, in coordination with the services the LEA is providing under the 
McKinney-Vento Homeless Assistance Act (42 United States Code 11301 et seq.). 

THIS ESSA PROVISION IS ADDRESSED BELOW:        

GUSD utilizes Federal funds to provide a variety of services to the District’s homeless youth. GUSD’s 
Child Welfare and Attendance Office provides a designated Homeless and Foster attendance worker 
who works to directly to support parents and families living with another party. These families fall 
under the McKinney-Vento Act and therefore receive the same supportive services as Homeless 
Youth. GUSD’s Child Welfare and Attendance Office provides families with school supplies, 
transportation and various academic tutoring opportunities to ensure students have fundamental 
needs met in order to regularly participate and thrive in school. The Child Welfare and Attendance 
Office has hired a counselor to address the ongoing social and emotional needs of the district’s 
Foster and Homeless youth student population and to reduce identified barriers. GUSD also provides 
its Homeless Youth vital materials and services such as school uniforms, shoes, resources to housing 
agencies and programs, employment referrals through GYA, mental health referrals to local 
community organizations. The Child Welfare and Attendance Office provides these services to 
support Homeless Youth across all GUSD schools. In addition, the homeless liaison monitors 
attendance for our Foster and Homeless youth and attends SST, IEP and 504 meetings with the site 
counselors and administrators to identifies needs and provide additional interventions and resources 



 

as appropriate. The homeless liaison identifies Homeless and Foster students and meets with the 
parents or the legal guardian to offer pathways to graduation under AB216. 

Student Transitions 
ESSA SECTIONS 1112(b)(8), 1112(b)(10), and 1112(b)(10) (A–B) 

Describe, if applicable, how the LEA will support, coordinate, and integrate services provided under 
this part with early childhood education programs at the LEA or individual school level, including 
plans for the transition of participants in such programs to local elementary school programs. 

Describe, if applicable, how the LEA will implement strategies to facilitate effective transitions for 
students from middle grades to high school and from high school to postsecondary education 
including: 

(A) coordination with institutions of higher education, employers, and other local partners; 
and 

(B) increased student access to early college high school or dual or concurrent enrollment 
opportunities, or career counseling to identify student interests and skills. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

As part of GUSD’s LCAP Road Map to Success, each school in the District promotes a culture of 
learning. All schools promote learning at school but also encourage learning at home. GUSD 
provides each student with an individual Google account that can be accessed from any computer 
or mobile device. Additionally, students are provided with various academic, career and research 
programs. 

Within elementary schools, schools host parent and student meetings as students matriculate from 
kindergarten to primary grades and then from primary grades to elementary grades. These meeting 
are uniquely structured at each school but contain consistent information regarding expectations 
and orientation for the next grade level. Articulation among Middle Schools and their feeder schools 
is strong. Middle School teachers, students and administrators visit feeder elementary schools to 
highlight the programs and opportunities available to incoming students. Parents are also afforded 
the opportunities. Prior to students promoting to the Middle Schools, elementary students are 
bussed to Middle Schools for on-site visits and orientations. For pre-Kindergarten (pre-K)  to 
Transitional Kindergarten (TK)/Kindergarten (K), training sessions are offered to TK teachers on 
what is developmentally and academically appropriate to ensure a successful transition. TK 
teachers are also afforded the opportunity to observe preschool classrooms once or twice a year 
for one to two hours. For the 2-19-20 school year, a focus will be on increasing and expanding 
articulation between pre-K and TK/K. 

High Schools take a similar approach to vertical articulation with the Middle Schools. Each 
secondary school brings in presenters and speakers from various post-secondary institutions and 
career fields during the school day. Additionally, evening college and career fairs are held so that 
students and parents can attend. Secondary schools partner with Glendale Community College, 
Pasadena City College, Cal State Los Angeles, Cal State Northridge, and Cal State Fullerton for 



 

campus tours, academic competitions, dual enrollment courses, and summer and weekend camps. 
Costs associated with these programs are subsidized in whole or part by Federal allocations. 

Additional Information Regarding Use of Funds Under this Part 
ESSA SECTION 1112(b)(13) (A–B) 

Provide any other information on how the LEA proposes to use funds to meet the purposes of this 
part, and that the LEA determines appropriate to provide, which may include how the LEA will: 

(A) assist schools in identifying and serving gifted and talented students; and 

(B) assist schools in developing effective school library programs to provide students an 
opportunity to develop digital literacy skills and improve academic achievement. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

GUSD utilizes multiple measures to identify gifted and talented students (GATE). The criteria 
employed is the California Assessment of Student Performance and Progress (CAASPP) in English 
language arts and/or mathematics along with the Otis-Lennon School Ability Test, Eighth Edition 
(OLSAT8). Administrators and teachers are also trained on the Multi-Dimensional Matrix, an English 
learner alternative assessment, used to identify underrepresented student groups such as English 
learners. GATE assessment results are shared with individual school sites to support instructional 
planning and differentiated academic instruction for students within the classroom setting. Some 
school sites also provide enrichment before or after-school. 

State and Federal allocations are utilized to support assessment, parent meetings, academic 
competitions, and professional development opportunities. GUSD sponsors two annual GATE parent 
meetings. Professionals from the gifted and talented community provide parents with information and 
recommendations on various subjects including how to provide support both at home and school. 
Resources for parents are provided at the parent meetings and on the GUSD website. GUSD offers 
five annual competitions for GATE-identified and high-achieving students in 4th through 12th grade. 
Academic coaches provide study sessions to prepare students to participate in each of the academic 
events. 

Teachers of gifted and talented students are provided training throughout the year to better 
understand the different learning styles and abilities of identified gifted and talented students. 
Teaching and Learning, the GUSD professional development team, train teachers in multiple subjects 
to enhance classroom instruction. Teachers are given professional collaboration time, Professional 
Learning Communities (PLC) to build teacher and administrator capacity in order to best support all 
students. 

GUSD is committed to supporting literacy at every school site. Through the Supplemental Program, 
funds coming from the Local Control Funding Formula (LCFF) are assigned by GUSD for Library 
Assistants and Multimedia Technology positions at every school in the district for three hours per day. 
Some schools in GUSD use Federal funds to provide extended hours of operations at their school 
site in order to be open during peak hours of student use. 

Library programs include a variety of fiction and non-fiction age and ability-appropriate literature to 
support and promote literacy skills across all grade spans. School librarians and/or multimedia library 
technicians at elementary and secondary schools model school library standards, and assist in 
developing enhance literacy and digital literacy skills in order to improve academic achievement 
across all content areas. 



 

TITLE I, PART D 
Description of Program 
ESSA SECTION 1423(1) 
Provide a description of the program to be assisted [by Title I, Part D]. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

N/A 

 

Formal Agreements 
ESSA SECTION 1423(2) 

Provide a description of formal agreements, regarding the program to be assisted, between the LEA 
and correctional facilities and alternative school programs serving children and youth involved with 
the juvenile justice system, including such facilities operated by the Secretary of the Interior and 
Indian tribes. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

N/A 

 

Comparable Education Program 
ESSA SECTION 1423(3) 

As appropriate, provide a description of how participating schools will coordinate with facilities 
working with delinquent children and youth to ensure that such children and youth are participating in 
an education program comparable to one operating in the local school such youth would attend. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

N/A 

 

Successful Transitions 
ESSA SECTION 1423(4) 

Provide a description of the program operated by participating schools to facilitate the successful 
transition of children and youth returning from correctional facilities and, as appropriate, the types of 
services that such schools will provide such children and youth and other at-risk children and youth. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 



 

N/A 

 

Educational Needs 
ESSA SECTION 1423(5) 

Provide a description of the characteristics (including learning difficulties, substance abuse problems, 
and other special needs) of the children and youth who will be returning from correctional facilities 
and, as appropriate, other at-risk children and youth expected to be served by the program, and a 
description of how the school will coordinate existing educational programs to meet the unique 
educational needs of such children and youth. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

N/A 

 

Social, Health, and Other Services 
ESSA SECTION 1423(6) 

As appropriate, provide a description of how schools will coordinate with existing social, health, and 
other services to meet the needs of students returning from correctional facilities, at-risk children or 
youth, and other participating children or youth, including prenatal health care and nutrition services 
related to the health of the parent and the child or youth, parenting and child development classes, 
child care, targeted reentry and outreach programs, referrals to community resources, and scheduling 
flexibility. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

N/A 

 

Postsecondary and Workforce Partnerships 
ESSA SECTION 1423(7) 

As appropriate, provide a description of any partnerships with institutions of higher education or local 
businesses to facilitate postsecondary and workforce success for children and youth returning from 
correctional facilities, such as through participation in credit-bearing coursework while in secondary 
school, enrollment in postsecondary education, participation in career and technical education 
programming, and mentoring services for participating students. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 



 

N/A 

 

Parent and Family Involvement 
ESSA SECTION 1423(8) 

As appropriate, provide a description of how the program will involve parents and family members in 
efforts to improve the educational achievement of their children, assist in dropout prevention 
activities, and prevent the involvement. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

N/A 

 

Program Coordination 
ESSA SECTION 1423(9–10) 

Provide a description of how the program under this subpart will be coordinated with other Federal, 
State, and local programs, such as programs under title I of the Workforce Innovation and 
Opportunity Act and career and technical education programs serving at-risk children and youth. 

Include how the program will be coordinated with programs operated under the Juvenile Justice and 
Delinquency Prevention Act of 1974 and other comparable programs, if applicable. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

N/A 

 

Probation Officer Coordination 
ESSA SECTION 1423(11) 

As appropriate, provide a description of how schools will work with probation officers to assist in 
meeting the needs of children and youth returning from correctional facilities. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

N/A 

 



 

Individualized Education Program Awareness 
ESSA SECTION 1423(12) 

Provide a description of the efforts participating schools will make to ensure correctional facilities 
working with children and youth are aware of a child’s or youth’s existing individualized education 
program. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

N/A 

 

Alternative Placements 
ESSA SECTIONS 1423(13) 

As appropriate, provide a description of the steps participating schools will take to find alternative 
placements for children and youth interested in continuing their education but unable to participate in 
a traditional public school program. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

N/A 

 



 

TITLE II, PART A 

Professional Growth and Improvement 
ESSA SECTION 2102(b)(2)(B) 

Provide a description of the LEA’s systems of professional growth and improvement, such as 
induction for teachers, principals, or other school leaders and opportunities for building the capacity of 
teachers and opportunities to develop meaningful teacher leadership. 

THIS ESSA PROVISION IS ADDRESSED BELOW:  

GUSD offers a two-year Teacher Induction Program, accredited by the Commission on Teacher 
Credentialing to provide support in teacher professional growth and provide means for teachers with 
preliminary General Education and Special Education credentials to clear their credentials. New 
teachers are mentored by experienced consulting teachers and complete a portfolio which is 
evaluated by the program’s coordinator. Consulting teachers are current classroom teachers who 
have been selected through a rigorous application and selection process that includes a classroom 
observation and interview by the Peer Assistance and Review (PAR) Panel which oversees the 
selection of Consulting Teachers. Consulting Teachers participate in a three-day training prior to 
being paired with new teachers as well as ongoing monthly mentor professional development 
meetings by providing 50 hours of support, per person, per year. 

GUSD provides professional development for principals on a monthly basis targeted to District 
priorities. Principals and other site administrators also participate in a three-day summer institute 
focused on District priorities for the subsequent year. In addition to training for administrators, school 
teacher leaders are also provided opportunities for professional growth. School site Teacher 
Specialists participate in monthly meetings to build professional capacity and ensure consistency of 
programs and practice across the district. School teacher leaders at the elementary level participate 
in the Curriculum Review Committee (CRC) to review instructional materials. At the secondary level, 
Curriculum Study Committees (CSC) are composed of department chairs from each middle and high 
school in the various subject areas. Training is provided by the Teaching and Learning Department to 
ensure CRC and CSC members have a strong grounding in the California State Standards prior to 
reviewing materials. These structures are critical for district level collaboration and building 
consistency across school sites. 

Building professional capacity is a priority of District leadership. Ongoing professional development is 
offered for all teachers TK-12 throughout the year. Teachers are provided trainings in grade level or 
subject area groups, as appropriate, using release days during the school year in which substitutes 
are provided to cover their classes or during after school trainings where teachers are paid extra 
hourly rate to attend. Release days may consist of trainings provided by instructional coaches, 
GUSD’s Teaching and Learning Team, or experts in the field of focus. Three District-wide 
professional development days are also offered when school is not in session: one at the end of 
summer, one in the Fall, and one in Spring. Teachers are also provided two additional site release 
days to collaborate with colleagues. Professional development priorities are determined based on 
student outcome data and District priorities. Participants in all District professional development 
sessions are asked to provide feedback to improve future offerings and validate successes. Lastly, 
administrators and teachers participate in external conferences and professional organizations to 
further build capacity in the District’s focus areas and priorities. Graduate level courses and credential 
programs are often offered in GUSD via partnerships with local colleges and universities. GUSD 
utilizes Federal funds to support and enhance the District’s professional development program 



 

through a variety of support including but not limited to funding teacher release days, field 
consultants, professional conferences and program materials and supplies. 

Prioritizing Funding: 

Provide a description of how the LEA will prioritize funds to schools served by the agency that are 
implementing comprehensive support and improvement activities and targeted support and 
improvement activities under Section 1111(d) and have the highest percentage of children counted 
under Section 1124(c). 

GUSD utilizes these Federal funds to provide professional development to enable teachers to 
improve instruction; reduce class size; recruit teachers to teach students with special needs and 
recruit highly qualified teacher and paraprofessional from populations underrepresented in the 
teaching profession. GUSD continues to use Title II funds to hire teachers to reduce class size in 
grades TK-3 and grade 9 in English Language Development and Algebra. The Categorical Office 
oversees and monitors the activities for programs supported through Title II, Part A. maintains CSR 
structures in grades TK-3 to maintain lower class size/teacher to student ratio to ensure that all 
students have increased opportunities of demonstrating growth. CSR provides smaller learning 
environments conducive to learning and maximizes personalize learning opportunities and student 
achievement.  

GUSD also utilizes Title II allocations to provide professional development consultation services and 
programs and services to assist school professionals build capacity and improve instructional 
practices and programs. Federal allocations for professional development support implementation 
and sustainment of professional development and training opportunities for all students and school 
sites district-wide including private schools. Professional development programs are inclusive of all 
students, including English learners, students with special needs, refugee and immigrant students, 
students identified as gifted and talented, etc. Nonprofit private schools that elect to participate in Title 
II, Part A are provided timely and meaningful consultation. When requested, GUSD provides Title II, 
Part A services to private school teachers that are comparable to those provided to teachers in public 
schools. The District maintains written affirmations signed by officials of each participating private 
school in which consultation has taken place.  

Title II funds are used to provide supplemental support to all schools in all areas as stated above. 
Schools identified as Comprehensive Support and Improvement (CSI) and Additional Targeted 
Support and Improvement (ATSI) schools utilize Title II funds to support implementation of goals, 
actions and services identified as a result of student outcome data analysis. CSI and ATSI schools 
specifically, utilize Title II funds to provide opportunities, services and programs that best support the 
development of effective instruction and development of pathways to college and or career depending 
on the area of need as determined through ESSA CSI and ATSI identification. In the 2018-19 school 
year, one alternative high school was identified as CSI, as determined by graduation rates and one 
comprehensive high school and one elementary school were identified as ATSI as determined by the 
students with disabilities subgroup.  

Title II funds are prioritized equally among all schools based on enrollment ($ per student). Due to 
higher enrollment numbers at the elementary sites, GUSD District Office allocates approximately 45% 
of the its Title II funding to support class size reduction in grades TK-3. Additional Title II funds are 
allocated to school sites based on student and site needs as indicated by each sites SPSA and 
student outcome data form various metrics and district priorities. Furthermore, school sites are 



 

provided ongoing district professional development to compliment and supplement site based 
programs and services as needed.  

Data and Ongoing Consultation to Support Continuous Improvement:  
ESSA SECTION 2102(b)(2)(D) 

Provide a description of how the LEA will use data and ongoing consultation described in Section 
2102(b)(3) to continually update and improve activities supported under this part. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

GUSD engages in ongoing data analysis using state and local measures to assess student progress 
and determine professional development priorities. Areas of strengths are celebrated and areas of 
needed growth are analyzed and professional development efforts developed to build teacher and 
administrator expertise and promote student achievement. State level student performance data, 
including CA School Dashboard data is used to determine student growth and District priorities. 
Examples include CAASPP ELA and Math, iReady and CAASPP interim assessments, EL 
reclassification data, ELPAC data, attendance and suspension rates, and teacher created common 
formative assessments. Socio-emotional survey data collected twice a year is also analyzed at the 
district and school levels and actionable next steps are developed and discussed. Data is analyzed 
throughout the year to inform various decisions. A data analysis system is being developed within our 
student information system to provide real-time data across all areas, specifically areas of focus. 
Annual data is analyzed throughout the year to inform various decisions. Interim data is analyzed 
throughout the year to make immediate adjustments to programs or services. Surveys are also used 
to gather input and drive future professional development efforts. Many of the data analysis sessions 
are implemented in a blended learning format to engage stakeholders and actively solicit their 
feedback and expertise to develop action plans that are appropriate for each school site. 

Principals are given previews of professional development offered to teachers so that they can 
support teachers in implementing new concepts or instructional practices. Instructional walk-throughs 
are a common strategy used at school sites to monitor and assess implementation of professional 
development efforts. GUSD has also begun implementation of Professional Learning Communities 
and Guaranteed Viable Curriculum district-wide to build professional capacity and support District 
priorities.  

GUSD’s Teaching and Learning Team works closely with Principals, Curriculum Study and Review 
Teams, District Department Leads and classified and certificated associations to develop and revise 
professional development programs that meet the needs of students and staff. Professional 
Development calendars are shared with each stakeholder group, modified based on feedback, and 
then shared widely. GUSD’s professional development plan includes the whole scope of training 
offered throughout the District including Special Education, dual language programs, publisher 
trainings, etc. All professional development activities are aligned to District priorities and complement 
each other.  GUSD utilizes Federal funds to help support professional development efforts in a variety 
of ways. Title II funds help support the release of teachers for professional development, securing 
field experts to provide training, program materials and supplies, etc.  

Site administrators conduct both formal and informal observations and provide feedback on the extent 
to which teachers are implementing best practices. Student performance data (both local and state 
level) is used to evaluate student progress on areas targeted by professional development offerings. 
Student performance data is also used to plan future professional development.  



 

TITLE III, PART A 

Title III Professional Development 
ESSA SECTION 3115(c)(2) 

Describe how the eligible entity will provide effective professional development to classroom 
teachers, principals and other school leaders, administrators, and other school or community-based 
organizational personnel. 

THIS ESSA PROVISION IS ADDRESSED BELOW:    

One of GUSD’s LCAP, Road Map to Success priorities focuses on Creating a Culture of Learning. 
This priority is a critical component of the District’s LCAP and aims to provide the tools and training 
critical to the academic, social, emotional, and physical needs of all students. The intent of this priority 
is to provide services and conditions that support student learning for English learners. Federal funds 
are utilized in conjunction with state and local funds to provide relevant, research-based professional 
development for teachers, administrators, support staff and parents working with English learner 
students. Professional development opportunities are specifically developed to support and address 
student outcome data, English learner student needs and the English Language Development 
Standards.  

GUSD’s Teaching and Learning Department is tasked with leading District-wide professional 
development efforts. Title III funds are utilized to ensure that professional development opportunities 
are developed and implemented that best meet the needs of English learners. Through professional 
development, GUSD builds capacity and improves teacher quality to best support student learning. 
Professional growth opportunities are designed and woven into GUSD’s professional development 
plan. Identified professional development is continuously reviewed, monitored, and refined through 
Professional Learning Communities. GUSD’s Teaching and Learning Team oversees professional 
development efforts to ensure consistency of professional development efforts district-wide. 
Administrators, teachers and site instructional leaders are provided trainings throughout the year to 
build capacity and ensure consistent implementation and evaluation of practices and programs. 
These trainings can take place on teacher release days (2 per year), grade level/content release 
days, monthly principal and teacher specialist meeting days, district-wide professional development 
days (3 per year) and various other release days as determined by site and district needs. 
Professional development opportunities are also offered after-school or during the summer. 
Participation in these opportunities are voluntary. 

In efforts to refine and improve student achievement, GUSD provides a variety of professional 
development opportunities that assist teachers, administrators, support staff and parents to meet the 
diverse needs of students. Experts in the field of English learner education are brought in to provide 
GUSD effective research-based instructional practices and pedagogy that can be used in a variety of 
blended learning environment. GUSD offers Principal Institutes to provide administrators professional 
development to best support their teachers and serve as instructional leaders. Summer institute 
sessions are provided for teachers in efforts to gain a deeper understanding of effective language 
instruction across all content areas. Title III funds are utilized to support the development and roll-out 
of these professional development opportunities. 

District and school site intervention programs aimed at English learner students not demonstrating 
proficiency are developed through the use of student outcome data. Summer school is offered to help 



 

avoid regression and promote proficiency. Title III funds are utilized to support use of personnel and 
academic supplemental materials across these various programs and services to best support and 
promote proficiency and academic performance of English learner students.  

Enhanced Instructional Opportunities: 
ESSA SECTIONS 3115(e)(1) and 3116 

Describe how the eligible entity will provide enhanced instructional opportunities for immigrant 
children and youth. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

Enhanced instructional opportunities begin with parent orientations at Glendale Unified School District 
(GUSD). Parent orientations are provided in four languages: Armenian, Spanish, Korean, and Arabic. 
The informational sessions are designed for all families including the parents of immigrant children 
and youth. The meetings are scheduled at the Welcome Center where students are assessed for 
English language proficiency. The intent of the sessions is to provide English learner parents with 
information that will help them adapt and navigate their child’s school, assist with becoming familiar 
with district policies and procedures, and provide resources that support academic achievement. The 
parent sessions take place while students are taking the English Language Proficiency Assessment 
for California (ELPAC). For English learner parents whose child(ren) do not take the ELPAC, support 
and information regarding school, district policies and procedures, and resources are provided 
through Parent Chat Sessions, CABE Project Inspire and ELAC/DELAC meetings.  

Parents of immigrant children and youth are given information on the Free and Reduced Priced Meal 
program, before-during and after-school tutoring services, English language classes, parent English 
language classes, parent trainings/meetings, how to access translation services, access bus passes, 
available summer programs and other types of support. GUSD collaborates with many different 
community partners such as Glendale Community College (Garfield Campus), Neighborhood Legal, 
Catholic Charities, and Healthy Kids. Secondary immigrant youth and students are regularly 
monitored in order to provide needed intervention programs, or counseling in collaboration with the 
Pacific Community Center and GUSD Child Welfare and Attendance Office. 

The three most requested services at GUSD by parents of English learners are tutoring including 
homework assistance, English language support, and summer programs. All GUSD schools provide 
extra academic support, additionally GUSD collaborates with Sylvan Learning Center of Glendale to 
provide before-during- and after-school tutoring services in math, reading and English language 
development. GUSD provides an opportunity for English language support both at Sylvan and during 
the summer academy with Parker Anderson Enrichment. Parker Anderson Enrichment provides an 
after-school educational program twice a year and over a two-week long session. First grade through 
sixth grade students enrolled in appropriate grade level classes that provide opportunities to develop 
oral language skills in classes such as mock trial, science, fine arts, and more. Instructors directly 
support student academic growth through effective classroom instruction. Students enjoy the 
program; develop new relationships with staff and fellow students throughout the district, which 
promotes socio-emotional well-being and a sense of belonging. 

GUSD offers parent and family outreach and training opportunities at all school sites and the CABE 
Project to Inspire parent meetings at the central office to promote engagement and a sense of 
community. Families are encouraged to become active participants in their child’s education. These 
opportunities range from family math and reading literacy nights to parent informational nights. 
Depending on the demographics and needs of each site, specific and relevant opportunities are 
developed and implemented. Title III funds support many English learner, immigrant children and 



 

youth programs. The supplemental funding is vital in supporting families and their students’ academic 
success. 

Title III Programs and Activities:  
ESSA SECTIONS 3116(b)(1) 

Describe the effective programs and activities, including language instruction educational programs, 
proposed to be developed, implemented, and administered under the subgrant that will help English 
learners increase their English language proficiency and meet the challenging State academic 
standards. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

Glendale Unified School District, one of the most culturally diverse cities in California is comprised of 
32 schools serving over 26,000 students representing a wide range of ethnic, cultural and socio-
economic backgrounds and 52 languages. Approximately, 23% of all GUSD students are identified as 
English learners. 

Through the use of Title III funds, GUSD provides the necessary support for teachers, support staff 
and parents to enhance overall English learner instruction through monitoring, revising, and 
evaluating the District’s English learner program. English Language Development Standards coupled 
with state and district assessments and the English Language Progress Indicator (ELPI, CA School 
Dashboard) provide valuable data from which school site and district level instructional leaders 
develop programs and activities aimed at increasing English language proficiency and overall 
achievement for English learners.  

Instructional programs are designed to ensure English language acquisition occurs as rapidly and 
effectively as possible and provided instruction to English learners based on the State-adopted 
academic content standards, including English Language Development (ELD) standards. English 
learners in GUSD receive both Designated (specialized attention to language needs) and English 
Language Development (ELD) at all proficiency levels. At the elementary level, school sites have 
designated time during the instructional day for teachers to provide instruction focused on English 
language development and English proficiency and language skills needed in all content areas. At the 
secondary level, school sites schedule one (expanding and bridging levels) or two hour (emerging 
level) ELD courses to support English language acquisition and instruction. Descriptions of the 
language acquisition programs provided in GUSD are: i) Structured English Immersion (Program 1), 
ii) English Language Mainstream (Program 2), iii) Dual-Language Immersion (DLI). Participation in 
the DLI program is contingent on application and availability.  

GUSD utilizes Inside (middle school) and Edge (high school) curriculum for English language learners 
at the secondary level. Beginning with the 2019-20 school year, GUSD will utilize Benchmark 
(elementary, K-5) and Springboard, (6-12) as the ELA/ELD curriculum. Title III funds are utilized to 
support GUSD’ instruction programs with supplemental programs and services such as internal and 
external tutoring services for English learners and intervention programs aimed at supporting EL 
students, and digital literacy through technology and various academic software programs.  

GUSD utilizes Title III funds to develop and implement high quality language instruction opportunities, 
programs and activities that assist English learners in meeting challenging state standards. Programs 



 

and services funded through Title III include but are not limited to the following; a) academic language 
development workshops with a focus on EL shadowing and academic language development to 
continue to build teacher capacity of effective EL instructional strategies, b) site specific intervention 
for ELs demonstrating non-proficiency and Long Term English learners based on individual needs c) 
opportunities and professional development for teachers, teacher specialists, administrators and 
parents to attend professional training and conferences specific to English learners (California 
Association of Bilingual Educators (CABE) conference, etc.), d) site and district intervention programs 
focused on ELA and Math, and e) implementation of English 3D summer school curriculum for 
English learners. Additionally, Title III funds are utilized to support implementation of GUSD’s district-
wide comprehensive professional development plan focused on effective English learner instructional 
strategies to best support English language development across all content areas, specifically ELA 
and Math. GUSD offers a two-day summer institute focused on English language development 
strategies for teachers and instructional leaders. GUSD’s Teaching and Learning Team, Categorical 
Department and English Learner experts, facilitate the training which focused on ELD standards and 
effective English learner instructional tools that reach across all content areas. Teachers across all 
grade levels participate in Professional Learning Communities to evaluate/analyze formative and 
summative student outcome data to determine instructional and actionable next steps to enhance 
effective instructional strategies and promote student achievement.  

  

English Proficiency and Academic Achievement: 
ESSA SECTIONS 3116(b)(2)(A-B) 

Describe how the eligible entity will ensure that elementary schools and secondary schools receiving 
funds under Subpart 1 assist English learners in: 

(A) achieving English proficiency based on the State’s English language proficiency assessment 
under Section 1111(b)(2)(G), consistent with the State’s long-term goals, as described in 
Section 1111(c)(4)(A)(ii); and 

(B) meeting the challenging State academic standards. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 
111(c)(4)(A)(ii) 

GUSD’s English Learner (EL) Coordinator oversees the State’s English Language Proficiency, 
ELPAC testing for all EL students and assists school sites in monitoring the progress of ELs. The EL 
Coordinator, Site administrators and teacher specialists oversee the EL instructional program and 
practices and ensure that EL progress is discussed and monitored during review of Dashboard 
progress and through Professional Learning Community forums. 

In order to ensure consistency and implementation of the ELD program and related services, all new 
English learners are administered the Initial ELPAC at the District’s Welcome Center upon 
enrollment. Returning English learner students are administered the Summative ELPAC in the spring.  
Site administrative teams and English learner specialists utilize the ELD descriptors as a resource to 
determine students’ instructional levels and monitor progress of ELD standards mastery. In effort to 
promote and ensure increased academic achievement of English learners, each school site is 
required to develop English learner goals, services and actions into their School Plan for Student 
Achievement (SPSA). School Site Councils assist in developing these goals, actions and services 



 

and engage in beginning and end of year data analysis to assist in determining growth and 
achievement of set goals for English learners. Classroom teachers deliver designated ELD to 
students in targeted small group instruction (elementary) and whole group, blocked ELD courses 
(secondary). GUSD teachers are trained in Professional Learning Communities to engage in data 
analysis and constructive dialogue for the purpose of enhancing the overall ELD instructional program 
and increasing student achievement levels. School site English learner teacher specialists support 
implementation and monitoring of designated and integrated instructional programs through ongoing 
data analysis, EL professional learning communities, modeling lessons, intervention opportunities, 
instructional walk-throughs, EL shadowing and monitoring of program design and evaluation. 

Professional Learning Communities are utilized as the vehicle to engage EL teachers in structured 
collaboration with content area teachers to analyze and review student outcome data, identify EL 
needs, develop guaranteed and viable curriculum and effective instructional strategies. In order to 
provide targeted intervention and support, teachers and teacher specialists utilize a variety of data 
points to determine student needs (CAASPP, ELPAC, iReady assessment data, academic grades, 
work samples, common formative assessments, etc.). Professional development opportunities also 
enhance and support implementation of designated and integrated instruction by building teacher 
expertise in the area of effective English learner instructional programs, services and practices. 
Through the PLC process and scheduled teacher release time, teachers are provided time to 
collaborate with colleagues to develop and implement relevant and rigorous instructional practices 
and monitor student progress. GUSD’s ELD Curriculum Study Committee meets monthly to 
collaborate and improve effective English learner instructional practices and services, develop 
formative assessments and communicate with their respective school sites.  

Long-Term English learners are monitored throughout the year to determine if progress is being 
demonstrated and determine possible interventions. Elementary schools monitor LTEL progress at 
the end of each trimester. Secondary schools monitor LTEL progress at the end of each semester. 
Secondary schools monitor LTEL progress at the end of each semester. Additionally, GUSD closely 
monitors Reclassified Fluent English Proficient (RFEP) students to ensure the sustainment of 
academic growth and achievement. Monitoring forms for RFEP students are reviewed and collected 
by the school’s Teacher Specialist and remain in the student cum folders at the school site.  

TITLE IV, PART A 

Title IV, Part A Activities and Programs: 
ESSA SECTION 4106(e)(1) 

Describe the activities and programming that the LEA, or consortium of such agencies, will carry out 
under Subpart 1, including a description of: 

(A) any partnership with an institution of higher education, business, nonprofit organization, 
community-based organization, or other public or private entity with a demonstrated record of 
success in implementing activities under this subpart;  

(B) if applicable, how funds will be used for activities related to supporting well-rounded education 
under Section 4107;  

(C) if applicable, how funds will be used for activities related to supporting safe and healthy 
students under Section 4108; 

(D) if applicable, how funds will be used for activities related to supporting the effective use of 
technology in schools under Section 4109; and 



 

(E) the program objectives and intended outcomes for activities under Subpart 1, and how the 
LEA, or consortium of such agencies, will periodically evaluate the effectiveness of the 
activities carried out under this section based on such objectives and outcomes. 

THIS ESSA PROVISION IS ADDRESSED BELOW: 

GUSD received Title IV, Part A funding allocations for the 2018-19 school year. In 2018-19, GUSD’s 
governing Board approved the transfer of Title IV, Part A funding to Title II, Part A.  It is anticipated 
that GUSD will receive Title IV, Part A for the 2019-2020 school year. The recommendation will be 
made to transfer 2019-2020 Title IV, Part A funding to Title II, Part A. GUSD intends to follow the 
purpose and guidelines of Title II, Part A and use the funds for professional development directly 
related to supporting curriculum and instruction to best meet the diverse needs of all student groups.  

In 2018-19, the groundwork was set for designing and implementing professional development 
opportunities that support and enhance the effective use of technology in schools in order to improve 
the academic achievement and digital literacy of all students. This work will continue and be better 
catered to meet the needs of all students for the 2019-20 school year. Professional development will 
focus on SAMR, an instructional model for integrating technology into teaching. SAMR is the acronym 
for Substitution, Augmentation, Modification and Redefinition. GUSD’s Educational Services will work 
collaboratively with its Educational Technology and Information Systems (ETIS) Department to design 
and develop a comprehensive professional development plan that focuses on increasing effective 
uses of technology and cultivate digital proficiency. Educational Services and ETIS will partner with 
the District’s Teaching and Learning professional development team to plan initial phases of district-
wide professional development structures. These professional development structures account for 
professional development only as Title IV funds were blended into Title II.  

GUSD intends to utilize comprehensive application of technology standards to further support and 
strengthen implementation of state academic standards. By transferring Title IV, Part A funds into 
Title II, Part A, GUSD will be able to provide professional learning opportunities for teachers and 
administrators to effectively support student achievement across all on content areas in core 
academic courses as well as elective and enrichment courses to provide all students with a well-
rounded, rigorous educational program. Potential partnerships with institutions of higher education, 
businesses, and community-based organizations will be considered throughout the planning and 
implementation phases as deemed beneficial and needed to further promote the intent of Title IV, 
Part A funds.  

Educational Services collaborating with Assessment and Evaluation Department to provide 
professional development and teacher/staff release time to review student survey results from the 
Panorama, Social-Emotional Survey. Survey results provide staff with nationally-normed data on the 
social-emotional health of students. Staff utilizes Panorama data and instructional resources to 
respond to and develop site and district specific goals to address areas of concern.  

 
 
 
 


