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2 5,/f regu/atea’ /eam/ng refers to learning
aeceurs primarily from the influence of
sg_jc_f"a self-generated thoughts,
SEelings, strategies, and behaviors, which
=== fare oriented toward the attainment of

_-
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= goals. In other words, these students are
~— Jdentified by their view of learning as
something they do for themselves rather
than as something that Is done to or for
them (Zimmerman, 1988).
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-self regu1ated [EArEr?

f stiidents: develops selt-regulatory skills
Srtheilr learning, they are likely to attain

___=_"higher levels of academic achievement

= than students who are naive or
Lnsophisticated in using self-regulatory.
skills in their academic learning and
performance.
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Arethieseistatements typical of
yourchild always; semetimes, ™

BIENeyVe 2
, S/r CarSElFMOLVaEWHER'S/RE NEEMS to
RSYAERI SOV Lo USE RIS/REr time.

s J/ﬁ e BEES diiferent study methoeds for different
_ﬁg PES 0Ofi assignments and tests.

SYETmodifies or changes his/he

=55 S/heseeks help when s/he need

I study

f__?_-f_ environment to best concentrate.”

S It.

6. S/he evaluates his/her work to determine

progress made toward meeting
academic goals.
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> nternal processes that gIVes hehavior
USEEEroy and direction™ (Dembo, 2000).

- \/\f it do VOU attribute success or failure
107" Ability or Effort?

-r‘f‘i! ngh achievers set goals to motivate
: themselves.

s Viotivated and self-regulated individuals
use positive “self-talk”.
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» ‘Lea ning Strategies are the methods
GEnts use to acquire information.”

S
2 Ff "e e achieving students use more

= _{_e_arnlng strategies—Ii.e. when reading a
' “textbook, they turn the headings into
guestions and then try to find the answer

1o the guestion In the passage.
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2 blems N this area can be related to one or

Ore @f the following:

= -"-' = Uncertainty of what is to be accomplished (lack of
goals)

— Failure to break the goals into a series of tasks

— [Lack of awareness about how to manage time, or
how much time Is required to complete a task
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r\'f'f' S Attention & Concentration
P{e Bies to the apility to determine when
/c need to work alone or with others, or

SOUrces such as a reference book,
additional textbooks or the internet”
(Zimmerman & Risemberg, 1997)
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Iuate the results of each of my.
ElMSILo determine how I can better
o pare for future exams.’

ﬂ,f IMfind that | don't understand what I’'m

“Yeading, | slow down and reread the
material.”
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Enjoy the uime i class
B With your child!




